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Abstract 

This study explored the reality of the current writing practices at work in the grade 11 

English Home Language classroom from a teacher’s perspective.  The research site is a 

well-resourced public school with qualified teachers in central Johannesburg where 

English is taught as the Home language and is the medium of instruction (LOLT). Ninety-

eight grade 11 participants were purposively selected because they all attended the 

same school since grade eight and received the same teachings of language 

construction and composition.  Qualitative research methodology was employed 

encapsulating this ethnographic case study where data was collected over a period of 

three months through observations, unstructured interviews, and a writing activity with 

the researcher as a permanent, full time English teacher interacting and teaching 

learners English Home Language daily.   

Research found a lack in studies that retrieved data through the physical teaching of 

writing.  The study from the perspective of the teacher found critiques against writing 

approaches suggested in CAPS (2011) confusing and refutable.  Each writing approach 

serves a different purpose and synergy of these approaches works best when equipping 

learners with the tools to produce good writing. According to Woolfolk (2013), activities 

and teaching methodology directs and guides learner behavior.  When learners 

encounter activities that stimulate their curiosity and relates to their interest they are 

more likely to be motivated to learn (Huitt, 2011).  

Finally, the study calls for more explicit research regarding the relationship between the 

teaching of writing and pedagogical knowledge of teachers.The study conformed to all 

ethical research conditions by first obtaining consent of all participants with the option of 

declining without penalty.  

 

 



 

1. Background 

Seven years later and two decades into the post-apartheid era, writing continues to 

present a major challenge across the education system (Akinyeye&Pluddemann, 2016).  

Echoing the realities of South Africa’s education system, the above-mentioned also 

shapes and informs this research study.The role of writing in high school contexts cannot 

be contested because all assessments that determine learner achievement and success 

require some form of writing. The pass or fail criteria when determining learner 

performance in South Africa is made up of one-third oral communication and two-thirds 

written language (Nasaria, 2011).The National Education Evaluation & Development Unit 

(NEEDU, 2013) states that writing shapes the way we think reason and learn.  UNESCO 

(2004:13) defines writing as the ability to identify, understand, interpret, create, 

communicate and compute using printed and written materials associated with various 

texts.  In high school contexts writing is simply the medium learners most commonly use 

to convey understanding, knowledge, thoughts and opinions.Developing learners writing 

skills can be an arduous task for an English teacher. 

Dixon & Dornbrack (2014) argues that learners are set up for failure from the onset firstly 

because of teachers’ lack of pedagogical knowledge and secondly because of the 

challenge teachers experience when implementing teaching approaches.  The Teachers 

Education Framework as cited in Nzimando (2011) insists that a thorough understanding 

of content knowledge and practical experience or work integrated learning become 

essential criteria for the professional development of teachers.   The ongoing poor 

performance of high school students in South Africa requires educators to rethink how 

writing is being taught and learned (PIRLS 2016, Lloyd, 2016).   

 

2. Research problem 

This echoes the challenge currently being experienced in a well-resourced public school 

in Johannesburg where the grade 11 learners writing activities warrants further 

investigation.  During their Senior Phase(grade eights and nines), and grade ten of high 

school (in total three years) these specific learners that are the chosen sample 

population for this study all received the same teaching and grounding in the basics of 

English language construction and composition, such as grammar, sentence 

construction, expression and register.  Therefore, with these foundational structures 



already in place, these grade 11 learners should be able to produce essays with 

ease.According to the Department of Education (DoE, 1996) the official learner teacher 

ratio is 1: 35 and this school sees a classroom ratio of 1:33.  Teaching time for English 

Home Language as stated in the CAPS document is 4.5 hours per week and at this 

school the English Home Language period is 35 min with a total of seven periods a 

week.   

The study’s research questions were designed to address these gaps in writing practices 

during the teaching and learning of writing.   

 

3. Research methodology 

There are two distinct types of research namely, qualitative and quantitative.  

Quantitative research is described as ‘obtrusive and controlled’ relying on numerical data 

as facts that are independent and external to the researcher and observer (Suter, 2012).  

Qualitative research as explained by Mackay &Gass (2005) looks at ‘descriptive data’ 

and is not reliant on statistical procedures.  According to Henning, van Rensburg & Smit 

(2007), qualitative research is subjective to all knowledge and functions from the 

assumption that knowledge is relative.  Creswell (2015), states that qualitative research 

is about exploring participants meanings and understandings.  Qualitative research 

positions the researcher of this study as the teacher retrieving data from an insider’s 

perspective.   

Research procedure was systematically aligned within the daily lesson plans of the 

grade 11 English curriculum using communicative language teaching, process, genre 

and text-based teaching approaches within techniques of observations, unstructured 

interviews and the production of an essay writing task to collect raw data.The research 

population consisted of 98 learners who are currently in grade 11.   

 

4. Literature review 

Literature review began with the three theories at the core of writing namely: expressive, 

cognitive and interactionalists / social theory.  Followed by an investigation into the 

writing approaches suggested in the Curriculum and Assessment Policy Statement 

(2011).  As the study progressed motivation surfaced and gained traction during 

observations, unstructured interviews and in the learners writing practices. 



Raimes (1983) posits the main objective of the process approach is to help learners 

develop cognitive strategies that guide and give them control over their writing which can 

be argued as the intention of every approach to writing.  Hayes and Flowers (1980) 

originally described the process approach as consisting of three processes namely; 

planning, translating and reviewing, which was later revisedincorporating aspects such 

as motivation for writing, the writing context, and working memory (Hayes, 1996).  

Categories of reflection, text production, and text interpretation were also 

reconceptualised within the original cognitive processes (Honeychurch, 1990, Graham, 

2016, Hodges, 2017; Leggette, Rutherford, Dunsford and Costello, 2017).Despite these 

findings, the process approach is still criticized for its lack of social context and social 

influence on writing.  

Research revealed contradictory meanings, interpretations, techniques and goals of 

communicative language teaching (Brown, 2007, Hiep, 2007, Richards, 2006).  Richards 

(2006) affirms Thompson’s (1996) findings that teachers of communicative language 

teaching hold misconceptions and confusing interpretations of this approach.  Richards 

(2006) clarifies the distinction between communicative competence and communicative 

language teaching stating that communicative competence is the need to use language 

for meaningful communication and correct interpretation, while communicative language 

teaching is a way or method to teach language.   

Writing and presenting within the Curriculum and Assessment Policy Statement (pg30-

pg34) present different text types of essays (narrative, descriptive, argumentative and 

literary) with its formats and features that brings genre into focus.  Text-based approach 

and Genre are two different approaches that are so closely linked that they need to be 

taught complementing each other within the steps of the writing process.  Text-based 

approach offers an example that helps learners identify the different features of genre.  

Genre helps learners understand the type of writing the text-type (essay) would require 

for example if they were narrating a story, they would use the past tense, usually in the 

first person drawing from sincere personal experiences while again text-based is 

presenting the learners with an example that helps them see how all this works together 

to form a coherent essay.  Both approaches are essential in the teaching of 

writing.Therefore, to teach writing would require some form of synergy of all the 

approaches (Faigley, 1986). 

 

Motivation 



According to Deci, Edward, Ryan and Richard (2013), motivation directs behaviour and 

is the cause for the repetition of that behaviour.  Motivation is influenced by internal 

factors of personal needs, interests and curiosity or external factors of rewards, social 

pressure, and threats of punishment.  Intrinsic motivation exists within the individual with 

the desire to seek out challenges, driven by the enjoyment of the task itself for example 

learners who write because they inherently enjoy writing.  Intrinsic motivation can be self-

sustaining and long lasting with a focus on the subject rather than on the rewards.  

Extrinsic motivation comes from influences outside the individual and occurs when the 

learner’s interests are for gain or rewards with little interest in the subject itself, for 

example learners who write for the sake of achieving good marks.  Huitt, (2011),explains 

that rewards, recognition and threats of punishments can be effective in encouraging 

learners to work towards a goal. 

 

 Critique of writing approaches 

This study finds that critique against these writing approaches confusing and refutable 

from the perspective of a teacher when teaching writing in South African classroom 

contexts.  Theoretically these critiques come across well justified to one ignorant of the 

difference between the principles and teaching methodology within each approach.  The 

confusion between communicative competence and communicative language teaching 

could be the reason behind why very little is visible about this theory in English home 

language as a teaching methodology.   Arguments arise against the process approach 

because of misconceptions in methodology or due to the lack of knowledge regarding 

the writing steps purpose and objectives. Genre and text-based approaches are two 

distinct approaches that share a symbiotic relationship working best in unison.  These 

approaches can be practically taught within the steps of writing.  Writing is a skill that 

requires thought, the content of which is internally or externally influenced by the world 

around the writer and the production of this content requires learner engagement with 

environmental and social issues (Hayes, 1996).  Writing can be difficult and tedious for 

those who do not enjoy writing and ultimately no one can hypothesize that writing is 

something that everyone should be able to enjoy doing.  Learners do not always enjoy 

writing activities even within real life contexts or environments.  As the teacher it is my 

responsibility to motivate, assist and guide learners 

 



5.  Research procedure  

Step One–Introduction of a writing lesson: ‘Train of Thought’    Communicative language 

teaching was used for the introductory lesson to gain the learners attention and interest.  

A model of a train was used to introduce the basics of essay writing such as: driving 

sentence, topic sentence, linking sentence and logical thought flow. The objective was 

for learners to understand how the sequencing and interconnection of ideas helped in 

communicating an idea or concept (Train of Thought).  The driving sentence which is the 

driver of the train explains the main idea of the essay.  The link between the two coaches 

was explained as the linking sentence followed by the topic sentence in the next 

paragraph.  Each coach was explained as the clustering of ideas within a specific sub-

thought that contributes to the main message.  When discussing the driving sentence 

learners were encouraged to think creatively.  Personal expression was encouraged and 

learners were encouraged to recall recent social events for the content of their writing. 

Learners were also encouraged to ask questions.       

Step Two – Genre in context 

As part of my teaching strategy I placed the revision of genre at this point because as 

Krashen (1997) and Hendricks (2008) suggests teacher skill, teacher knowledge and 

effective implementation of appropriate teaching approaches influence the production of 

different types of writing.   

Page 33 of the Curriculum and Assessment Policy Statement (2011) presents genre in 

the form of a framework alongside the steps of writing (process approach).   This 

suggestion was taken into consideration as I later recalled genre within the steps of 

writing (process approach).  As the teacher I allowed room for discussions and questions 

while guiding learners through the steps of writing.  Caution was exercised not to 

conflate Genre and process approaches during the steps of writing 

Step Three – Essay Example (text-based approach) 

Learners were presented with an example of an essay followed by a class discussion on 

diction, register, tone, context, purpose and audience within a specific format and 

structure (CAPS, 2011, pg 11-33).  In relation to the train of thought I elicited prior 

knowledge from learners about format and structure of an essay by asking learners to 

identify the driving sentence, topic sentences and the linking sentences as depicted in 

the example presented, enabling learners to identify how ‘train of thought’ in step one of 

the research procedure should be applied.  Paragraphs and the clustering of ideas (refer 



to coaches of the train’) were discussed in the example presented.  Learners were asked 

to identify register, genre, purpose, and audience.  

Step Four – (Process approach) 

The steps of planning/prewriting, drafting, revising/ editing/ proofreading and presenting 

were explained in detail to the learners (CAPS, 2011).  I asked learners to begin with 

their planning keeping in mind what we discussed previously about a driving sentence, 

topic sentence and linking sentence within the logical thought flow process.  Learners 

were again encouraged to draw ideas from personal experience, social influences and 

what was currently happening in the world around them.  During drafting I helped 

learners recall previous lessons regarding genre and different text types (text-base) 

allowing for questions.   

Learners were given a double period for planning and drafting.  I then encouraged 

learners to go home and look at local news, the internet, talk to family members and to 

google relevant information that they could use in their essays.  Learners were also 

asked to research relevant vocabulary, quotes and phrases that could be useful in their 

writings.                                                                                                                    The 

next day learners were given a single period to edit and makes changes to their essays, 

also correcting language errors such as grammar, spelling, punctuation and sentence 

construction.  Thereafter, learners were given another single period to write their final 

essay which they handed in on completion for marking.                                                                                                                         

As the teacher, my encouragement of personal expression, creativity, interaction with 

family members and researching information refutes arguments of cognitive individual 

bias and lack of social interaction.  Practical incorporation of genre and text-types within 

the steps of writing were observed and noted.   

Step Five - The writing tasks were marked and analyzed using a rubric supplied by The 

Department of Basic Education.  The assessments of essay writing practices were not 

the focus of the study.  It was merely used as a source of information for understanding 

and exploring current writing practices of the grade 11 learners. 

Step Six – The marked essay tasks werehanded back to learners and I gave feedback 

in the form of a discussion identifying general mistakes such as linking words to create a 

logical thought flow process.  During this time research questions were explored in more 

detail. An example of a marked essay is attached in the appendix.                                       

These activities and procedures were carried out over a period of three months.  



6. Findings 

First, writing approaches were explored through the literature review which informed and 

guided the intervention program of the research procedure.  Correlation of this data 

assisted in interpreting information for the findings and suggestions that follow.  The 

learners essay writing tasks were selectively coded to organize data within poetic, 

expressive and transactional frameworks of writing.  Raw data from observations and 

unstructured interviews were transcribed into emerging themes within the selectively 

coded poetic, expressive and transactional frameworks of writing.  Non-cross-sectional 

coding was used to explore writing practices through the prism of intrinsic and extrinsic 

motivation and finally empirical data was converted into descriptive data which is 

presented in the form of graphs.   

Identification of intrinsic and extrinsic motivation in learners posed a huge challenge 

because of the symbiotic relationship that these two types of motivations shared.  The 

study found distinguishing between extrinsic and intrinsic motivation frustrating and 

nearly impossible.  The study then looked at the reason behind the learner’s motivation 

called the locus of causality (Reeve & Jang, 2006.  Woolfolk, 2013).  Thereafter, 

attempts at transcribing data of the two of types motivations within the behavioral, 

humanistic, cognitive and sociocultural conceptions of motivation became a nightmare 

because of their mutualistic relationship. These two types of motivation in learners can 

only be described as threads of a tapestry so intricately woven together that separating 

these strands would cause a hole or break in the complete picture.   

Learners Writing Practice 

Types of writing of the Grade 11 learners 
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As visible in the graph above, only three learners of the 98 grade 11 learners wrote from 

a poetic stance constructing text as a narrative or verse as discussed in Chapter Two.  

Learner One of this cohort is a Xitsonga boy with English being his second language.  

He is a Learner who seeks self-actualization through his writing in the way he expresses 

his emotions and thoughts.  Having had a close family member pass away increased his 

desire for self actualization.  He cognitively questions social issues in relation to his 

beliefs, attempting to make sense of his place in the world around him. Learner one is 

intrinsically motivated from both the cognitive and humanistic approaches with the desire 

to earn a living through his writing and therefore works hard to improve his writing 

techniques and skill (Woolfolk, 2013). Reward is the driving force behind his motivation 

with the desire to earn a comfortable living through his writing.  His motivation comes 

from within him and can therefore be described as intrinsic however his desire to earn a 

living through his writing is clearly extrinsic.  The synergy between these two types of 

motivation determines his behavior towards his writing.           

Initially, he did not enjoy reading and only started reading six months ago because his 

English teacher encouraged him to read.  He reads books about politics.  Now he has 

come to enjoy reading and uses these books for inspiration and new ideas.   

Learner two is an Indian boy from a very religious Muslim background whose home 

language is English.  Learner two uses his writing to actively and energetically solve 

troubling personal problems.  His intensity which was also noted during observations, to 

self-actualize through his writing is visible in his active questioning of his religious beliefs 

in order to understand his identity within his community.  He is intrinsically motivated, 

functioning from the cognitive and humanistic approaches as he tries to understand his 

religious beliefs in relation to real life experiences.  An example of this is when his 

mother passed away he questioned his religious beliefs about God and death through 

his writing.  This learner at first glance is also intrinsically motivated drawing from 

sociocultural conceptions when he questions his identity, participation and place within 

his religious community.  He writes because he enjoys writing and has no intention of 

seeking any reward, gain or recognition for his writing.  However, his desire to fit into his 

religious community depicts recognition and position extrinsically motivated.    

Learner Two is an avid reader.  His focus is mainly on philosophy and religion.  He uses 

his books to gather information and understanding as he states, “I write for me.” 



Learner Three’s home language is English and his only ambition is to become an author 

or a poet. He writes about the usual challenges teenagers experience during high school 

and has a natural flair for writing.  He is both intrinsically and extrinsically motivated 

within the social cognitive approach.  This learner’s attitude is “If I try hard will I succeed 

and if I succeed will I be able to earn a comfortable income through my writing” 

(Tollesfon, 2000).   His enjoyment of writing comes from within him and is intrinsically 

motivated however his ambition is the rewards he expects from his writing.  Intrinsic and 

extrinsic motivations in this learner share an interconnected relationship.    

Learner Three enjoys reading and reads at least three novels a term online, however his 

novels are only about young love.  During the unstructured interviews he said that he 

does not get his inspiration or ideas from these novels, “I get it from my life.’   

Expressive writing  

Expressive writing was identified in a cohort of 11 learners who wrote about their 

thoughts, feelings, emotions and imaginations.  Four of these learners were female and 

seven were male.   

Of the four female learners one is Indian with English as her home language, one 

Colored with Afrikaans being her home language and English her second language.  The 

remaining two learners of this cohort are IsiZulu and Sesotho speakers with English 

being their second Language.      

These four learners were extrinsically motivated drawing from the behavioral approach 

as they competed against each other for their teacher’s praise, attention and recognition.  

There seemed to be a secret competition of writing abilities between these four learners.  

This put immense pressure on the teacher because of the amount of activities that they 

produced and reproduced only for the sake of this unspoken competition between these 

female learners. At one stage these learners were not even taking the feedback into 

account, but instead produced essay after essay just to make sure it was their essay that 

received the highest praise or the best comments.   

Three of the four learners tried to manipulate the teacher through their writings.  For 

example, Learner T was unhappy because she was not the one chosen to represent the 

school at a speech competition.  Her English teacher asked her friend and subsequently 

her next essay was about how much psychological damage the teacher had caused her.  

Learner T claimed that her teacher was inconsiderate not to have asked her and as a 

result she then had suicidal thoughts.  In terms of ethics, it is important to note that the 



teacher took precautionary measures and made sure that learner T was referred to the 

counseling services at the school.  Another extrinsic behavior their writing exposed was 

that they only wrote about themselves without empathy towards others.  Their driving 

force behind their motivation for writing was to gain teacher’s praise and recognition.                                                                                                             

All four learners enjoy reading novels for young adults. The seven male learners 

compromised of one learner whose home language is Afrikaans with English being his 

second language, two learners whose home languages are IsiZulu and Sesotho and as 

a result English is their third language.  The remaining four boys are English home 

language learners except for one Indian boy whose home language is Hindi with English 

being his second language.The learner whose home language is Afrikaans is an introvert 

extrinsically motivated to write so that he could fit in with his academic friends at school.  

According to Hickey (2003) sociocultural conceptions of motivation determine that 

learners engage in activities to maintain their identities and their interpersonal relations 

within their group of friends.   The driving force behind his motivation was his desire to be 

part of the group.  He read prodigiously in primary school and then found that he had no 

time to read in high school because he felt that there was too much homework.   

The two learners whose home languages are Sotho and Zulu with English as their third 

language wrote about their own thoughts and feelings.  Both learners are extrinsically 

motivated and wrote for the sake of passing and because it was required of them.  

Neither showed any interest in improving their writing.  During the unstructured 

interviews both learners stated that they do not enjoy reading English books.    

The remaining learners within this expressive cluster whose home language is Sesotho 

and IsiZulu displayed extrinsic motivation from the social cognitive approach.  They both 

understood the importance of writing in order to succeed and both wanted to continue 

with further education and training after grade 12.  During the unstructured interviews, 

one of these two learners stated that reading is not important and he reads only when it 

is necessary.  He prefers watching movies rather than reading novels.  However, he 

says, ‘I am okay with books, got nothing against them.’  Both learners also believe that 

they help each other maintain a good grade in writing.   

Within the Indian group of boys, three learners home language is English and the one 

Learner’s home language is Hindi, making English his second language.    

Learner H whose home language is Hindi displayed extrinsic motivation from a social 

cognitive approach.  He comes from a very strict home which influenced the way he 

approached his writing.  His parents want him to study medicine and become a medical 



doctor. In the beginning he showed no interest in reading and all he wanted for English 

Home Language was a 50% pass mark because he excelled in Mathematics and 

Science. After an open discussion with both his parents regarding the significance of a 

60% pass mark in English for university entrance into the medical field, learner H started 

showing improvement.  learner H completed all remedial tasks assigned to him and 

applied all feedback.  One on one tuition became a space where learner could openly 

discuss his frustrations and anxieties.  Learner H is not an avid reader. His parents are 

the driving force behind his motivation.   

The other three Indian learners whose home language is English want to study 

engineering and become car designers.  Their motivation is purely extrinsic drawing from 

the social cognitive approach.  They work hard to achieve good grades because they 

believe this will help them become successful in the workplace.  Ambition is the driving 

force behind their motivation with an intrinsic desire to achieve the extrinsic rewards of 

success.  They do not enjoy reading and read books because it is necessary for 

success. 

Transactional writing  

As visible in the graph above, 84 of the 98 learners used transactional writing and wrote 

because it was something they had to do in order to pass the grade.  This cluster of 

learners language profile is as follows: 

48 English Home Languages 

16 English Second Languages 

13 English Third Languages 

7 English Fourth Languages 

All 48 English home language Learners are extrinsically motivated drawing from the 

cognitive approach.  Their writing behaviors are regulated and conditioned by their plans 

for further study and success (Woolfolk, 2010).  It would appear as though this cluster 

requires very little assistance from the teacher.  They all use of the internet to research 

ideas for the content.  One learner understanding the significant role of writing in the 

workplace expressively writes about her feelings and thoughts.  Her writing is intrinsically 

and extrinsically motivated and she enjoys reading.  The rest of the learner’s reading 

habits fluctuate and they read when they ‘feel like it.’   



The remaining 16 learners within this cluster are English second language speakers and 

all of them are extrinsically motivated even when they write about their feelings and 

thoughts.  These learners require constant guidance and assistance from their teacher. It 

would seem as though encouragement and positivity from the teacher has a direct 

influence on their motivation which in turn impacts on their attitude towards their writing 

tasks.  There are 11 learners who write because it’s something they ‘have to do to pass 

school.’  The remaining five learners write because they understand its importance for 

further studies and in the workplace.   

Only five of these learners attempted to read the books offered by their English teacher, 

furthermore only three of these learners finished reading the novels offered by their 

teacher.  None of these learners read of their own accord.   

The remaining 20 learners are English third and fourth language speakers.  These 

learners are hard working extrinsically motivated drawing from the social cognitive 

approach.  They all understood the importance of writing in order to succeed and all want 

to continue with further education and training. They relate hard work to success in 

school, at university and in the workplace. They do not read English books for pleasure.  

However, it is important to note that they have read all the English novels that the 

teacher recommended.     

Grade 11 learners writing habits 

Graph 5,3a descriptively illustrates that five learners of the ninety-eight learners read 

English books for interest, while two started reading around six months ago because of 

their teacher’s encouragement.  Fourteen learners read only when their teacher offered 

them novels, reading only these novels and did not go on to build personal reading 

habits.  As a result, ninety-one of these ninety-eight learners do not have a reading habit.  

The remaining ninety-five learners all use the internet for research regarding content.    

Graph of Grade 11 learners writing habits 

 



 

 

Limitations of study 

The study is limited to my perspective as a teacher and does not include information 

from other teachers.  Information from other teachers could be very different because 

every teacher develops their own teaching style.  The research population is quite 

unique and not all public schools in South Africa enjoy learners with similar abilities.  

Very few teachers have the opportunity of teaching the same group of learners for three 

years.  Data collected from this study was limited to one school and findings would 

probably be different if more schools participated. 

 

7. Conclusions and Recommendations 

Learners writing practices 

The study found that only one learner out of 98 learners wrote without expecting any 

gain or rewards and he used his writing to self actualize and make sense of his identity 

and place in the world around him.  Only three of the 98 learners enjoyed writing and 

would like to use writing as a means of earning a comfortable income after they have 

graduated.  Rewards and punishments influenced five learners who wrote from a 

behavioral perspective.  Fitting in and being part of the group were important to 53 

learners who also wrote because they believed writing was important for success in the 

workplace.  Another 11 learners wrote because it was part of the school curriculum.  The 

remaining 20 learners wrote firstly because they wanted to fit in at school and secondly, 
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because they desired good grades to pass well so that they could study further after 

school and finally because they understood the importance of writing in the workplace.  

In total only four learners enjoyed writing.   

 According to Huitt (2011), rewards, recognition and threats of punishments can be 

effective when encouraging learners to work towards a goal.  Teachers need to 

incorporate tasks that contain both intrinsic and instrumental value (extrinsic).  According 

to Woolfolk (2013), teachers need to create an environment that encourages 

participation and engagement and it is paramount that teaching methodology 

encourages uninterested learners as well.  A good teacher plans lessons that energizes, 

activates and stimulates learners writing practices.   A good teacher also plans lessons 

around his/her learners internal factors of personal needs, interests and curiosity as well 

as learners external factors of rewards, social pressure, and threats of punishment 

(Woolfolk, 2013).          

 

Implementation of writing approaches   

Communicative language teaching as a method makes use of problem-solving tasks and 

games to stimulate learner participation and interaction.  Nunan (1990) insists that 

activities are most important if communicative language teaching is to be successful and 

that these activities need to be presented in a situation or context.  I began the writing 

lesson by first introducing the learners to the organizational features of an essay.  

Communicative language teaching helped me gain the learners attention and interests, 

even the uninterested learners sat up and took note of the model train.  I recalled prior 

knowledge of purpose, register, writing style and diction helping learners understand 

what was important to note when writing their content.  I reinforced this lesson by 

presenting the learners with an example of an essay to identify all that we have learnt 

thus far.  As previously stated, I concur with Paltridge (2001) who determines that it is 

the teacher’s responsibility to model texts by explaining its purpose, organizational 

features, and linguistic markers.  Fadiman and Howard (1979) states that competent 

writing requires command of the basic tools of language.  It is only when learners have 

learned control over these tools that they can transcend from being competent writers to 

being good writers.  As the teacher I believe it is my responsibility to do everything I can 

to help learners acquire these basic tools. Each of these writing approaches serves 

different purposes and works best complimenting each other to equip learners with all 

the basic tools they need to become good writers.  



I used the revised process approach by Flowers (1996) to help learners organize their 

content to form a coherent piece of writing.  Context, reflection and text production was 

easily filtered into the writing steps.  All three approaches were required for the learners 

to understand exactly what was expected of them and how to go about completing an 

essay writing task.    

 

Recommendations  

As stated earlier all recent studies retrieved data through observation, interviews and 

document (writing) analysis.  Dornbrack& Dixon (2014) investigated the complexity of 

teaching argumentative writing.  Blease&Condy (2015) researched the teaching of 

writing in two rural multigrade classes in the Western Cape. Akinyeye&Pluddemann 

(2016) explored the teaching and assessing of English writing in a township school.  

These studies argue about the suggestions within the Curriculum and Assessment Policy 

Statement (2011) yet none have practically experienced the realities of implementation 

within classroom contexts while teaching within the confines of the Curriculum and 

Assessment Policy Statement (2011).  Secondly none of these studies indicate explicit 

research into teacher knowledge regarding delivery and writing pedagogies. Yet all 

appear to concur that learners are set up for failure from the onset due to teachers lack 

in pedagogical knowledge.  Pedagogical knowledge is the act of teaching that studies 

and examines the theory and practice of learning.  Surely this knowledge and 

understanding should be a priority in academic institutions before granting a teaching 

qualification.   

Furthermore, as stated earlier this study finds that critique against writing approaches as 

suggested in CAPS (2011) confusing and refutable when teaching writing in South 

African classroom contexts.  Theoretically these critiques come across well justified to 

one ignorant of the difference between the principles and teaching methodology of each 

approach.  Again, surely this knowledge that helps one distinguish between principles 

and methodology should be a priority in academic institutions before granting a teaching 

qualification.  The confusion between communicative competence and communicative 

language teaching could be the reason behind why very little is visible about this theory 

in English home language as a teaching methodology.  Arguments arise against the 

process approach because of misconceptions in methodology or due to the lack of 

knowledge regarding the writing steps purpose and objectives. Text-based approach and 

Genre are two different approaches that are so closely linked that they need to be taught 



complementing each other within the steps of the writing process.  Therefore, to teach 

writing would require some form of synergy between the approaches (Faigley, 1986).  

The above-mentioned approaches can be practically taught within the steps of writing.  

Writing is a skill that requires thought, the content of which is internally or externally 

influenced by the world around the writer and the production of this content requires 

learner engagement with environmental and social issues.  Confusion of theoretical 

knowledge confuses everything else that follows.   

Teachers need to understand how to use their theoretical knowledge in classroom 

contexts, which is a topic for another study.  Before concluding on the lack of teacher 

knowledge.  This study calls for more explicit research into the relationship between 

teachers theoretical knowledge and teaching methodology.  

 

8. References 

 

1. Akinyeye, C. (2013). Investing Approaches to the teaching of English as a 

second language n senior phase classrooms in the Western Cape, Med 

dissertation, University of the Western Cape. 

2. Anderson, J. (2009). “Towards integrated second language teaching pedagogy 

for foreign and community/heritage languages in multilingual Britain.’ Language 

learning Journal, 36(1):79-89 

3. Blease, B & Condy, J. (2015). Teaching of writing in two rural multigrade classes 

in the Western Cape. Reading and Writing 6(1). 

http://dx.doi.org/10.4102/rw.v6i1.58 

4. Brumfit, C.J (ed) (1991).  Assessment in Literature teaching. London: MacMillian 

5. Canagarajah, A.S. (1999b).  Interrogating the ‘’native speaker fallacy’’:  non-

linguistic roots. Non-Pedagogical results.  Non- Native Educators in English 

Language Teaching’77-92. 

6. Canagarajah, A.S. (1999a).  Resisting Linguistic Imperialism in English Teaching. 

Oxford: Oxford University. 

7. Canagarajah, A.S. (2006) The place of World Englishes in Composition:  

Pluralization Continued.  New York: City University of New York. 

8. Canale, M. and Swain, M. (1980). ‘Theoretical bases of communicative 

approaches to second language teaching and testing.’ Applied Linguistics 



9. Centre for Evaluation and Assessment (2006). PIRLS of Wisdom: The what, 

where, when and how of the International Reading Literacy Study in South Africa. 

Pretoria: University of Pretoria. 

10. Chetty, R. and Mwepu D. (2008). Language policy and Education in South Africa: 

An alternative view of the position of English and African languages.  Alternation, 

15(2): 329-345 

11. Chen, J. (1997). Statistical power analysis for behavioral sciences.  New York: 

Academic Press. 

12. Chick, K.J. (1996).  Safe-talk: collusion in apartheid education.  In Coleman, H. 

(ed).  Society and the language classroom.  Cambridge: Cambridge University 

Press. 

13. Cohen, D.A. (1998). Strategies in Learning and Using a second language. 

London: Longman. 

14. Cummins, J. (1979). ‘Linguistic interdependence and educational development in 

bilingual children.’ Bilingual Education Paper Series, 3(2): 20-63. 

15. Cummins, J. (1980). ‘The cross-lingual dimensions of language proficiency: 

Implications for bilingual education and the optimal age issue.’  TESOL Quarterly, 

14(2): 175-187 

16. Cummins, J. (2000). Immersion Education for the millennium:  What we have 

learned from 30 years of research on second language immersion.                    

(online) Available http://www.iteachlearn.com/cummins/immersion2000.html  

(accessed February 2017)  

17. Dreyer, C. (1992).  Learner variables as predicators of ESL proficiency.  Thesis 

(PhD) –PU for CHE. 

18. Department of education.  1997.  Language in Education Policy.  (Online) 

Pretoria: Department of Education.   Available from   

http://www.education.gov.za/Documents/policies/LanguageEducationPolicy1997 

19. Department of Basic Education. (2010).  The Status of the Language of Learning 

and Teaching (LOLT) in South African Schools:  A quantitative overview.  

Pretoria: Department of Basic Education. 

20. Department of Basic Education. (2011) Action Plan to 2014 – Towards the 

Realization of Schooling 2025.  Pretoria:  Department of Basic Education. 

21. Department of Education. (2002).  Revised National Curriculum Statement 

Grades R-9 (Schools) Policy.  Languages English – Home Language.  Pretoria: 

Department of Education. 

http://www.iteachlearn.com/cummins/immersion2000.html
http://www.education.gov.za/Documents/policies/LanguageEducationPolicy1997


22. Department of Basic Education. (2012a).  Diagnostic Report on the Annual 

National assessments 2012.  Grades 1-6 & 9.  Pretoria:  Department of Basic 

Education. 

23. Department of Basic education. (2012b) Report on the Annual National 

Assessments 2012.  Grades 1-6 & 9.  Pretoria:  Department of Basic Education.  

24. Department of Basic education. (2012c) Report on the Annual National 

Assessments 2012.  Grades 1-6 & 9.  Pretoria:  Department of Basic Education. 

25. Department of Basic Education. 2014.  How many school entrants go on to pass 

matric?  Pretoria:  Department of Basic Education.  Available from   

http://www.education.gov.za/Howmanyschoolentrantsgoontopassmatric/tabid/110

4D. 

26. Denzin, N.K. and Lincoln, Y.S. (Eds.) (1998). The Landscape of Qualitative 

Research: Theories and Issues. California: Sage Publications. 

27. Creswell, J.W. (2008). Educational Research: Planning, Conducting, and 

Evaluating Quantitative and Qualitative Research. Upper Saddle River: Pearson 

28. "Motivation". panoramaconsulting.co.ke. Archived from the original on 3 January 

2015. Retrieved 8 December 2014. 

29.  Deci, Koestner, Ryan, Edward, Richard, Richard (1999). "A Meta-Analytic 

Review of Experiments Examining the Effects of Extrinsic Rewards on Intrinsic 

Motivation". Psychological Bulletin. 125 (6): 627–668. doi:10.1037/0033-

2909.125.6.627. 

30.  Ryan, Richard; Edward L. Deci (2000). "Intrinsic and Extrinsic Motivations: 

Classic Definitions and New Directions". Contemporary Educational 

Psychology. 25 (1):CiteSeerX 10.1.1.318.808. doi:10.1006/ceps.1999.1020. PMI

D 10620381. 

31. Deci, Edward L.; Ryan, Richard M. (2013-06-29). Intrinsic motivation and self-

determination in human behavior. New 

York. ISBN 9781489922717. OCLC 861705534. 

32. Wigfield, A.; Guthrie, J. T.; Tonks, S.; Perencevich, K. C. (2004). "Children's 

motivation for reading: Domain specificity and instructional influences". Journal of 

Educational Research. 97 (6): 299–309. doi:10.3200/joer.97.6.299-310. 

33. Cummins, J. (2001). Negotiating Identities: Education for Empowerment in a 

Diverse Society. Los Angeles: California Association for Bilingual Education. 

34. De Lange, D. (2011) ‘Erstwhile whites-only schools still a cut above the rest.’  

The Star, January 17:6. 

35. Deller, A. & Price, C. (2007).  Teaching other Subjects through English.  Oxford: 

Oxford University Press. 

http://www.education.gov.za/Howmanyschoolentrantsgoontopassmatric/tabid/1104D.
http://www.education.gov.za/Howmanyschoolentrantsgoontopassmatric/tabid/1104D.
https://web.archive.org/web/20150103070653/http:/panoramaconsulting.co.ke/index.php?option=com_content&view=article&id=60&Itemid=2
http://panoramaconsulting.co.ke/index.php?option=com_content&view=article&id=60&Itemid=2
https://en.wikipedia.org/wiki/Digital_object_identifier
https://doi.org/10.1037%2F0033-2909.125.6.627
https://doi.org/10.1037%2F0033-2909.125.6.627
https://en.wikipedia.org/wiki/Contemporary_Educational_Psychology
https://en.wikipedia.org/wiki/Contemporary_Educational_Psychology
https://en.wikipedia.org/wiki/CiteSeerX
https://citeseerx.ist.psu.edu/viewdoc/summary?doi=10.1.1.318.808
https://en.wikipedia.org/wiki/Digital_object_identifier
https://doi.org/10.1006%2Fceps.1999.1020
https://en.wikipedia.org/wiki/PubMed_Identifier
https://en.wikipedia.org/wiki/PubMed_Identifier
https://www.ncbi.nlm.nih.gov/pubmed/10620381
https://en.wikipedia.org/wiki/International_Standard_Book_Number
https://en.wikipedia.org/wiki/Special:BookSources/9781489922717
https://en.wikipedia.org/wiki/OCLC
https://www.worldcat.org/oclc/861705534
https://en.wikipedia.org/wiki/Digital_object_identifier
https://doi.org/10.3200%2Fjoer.97.6.299-310


36. Dornbrack, J. & Dixon, K. (2014). Towards a more explicit writing pedogogy: The 

complexity of teaching argumentative writing. Reading and Writing 5(1), 1-8.  

37. Ellis, A.K. (2004). Exemplars of Curriculum Theory. Larchmont: Eye on 

Education. 

38. Esterhuizen. The impact of a masters programme in education of students’ 

academic writing proficiency. 2012-08-08. Available at: 

http://hdl.handle.net/10210/5414. 

39. Esambe, E., Mosito C. & Pather, S. (2016) First-year students’ essay writing 

practices: Formative feedback and interim literacies. Reading and writing 7(1), 

Art.  http://dx.doi.org/10.4102/rw.v7i1.87 

40. Ezzy, D. (2002). Qualitative Analysis: Practice and Innovation. Crow’s Nest: Allen 

and Unwin.  

41. Ferrari, M. & Palladino, P. (2007).  ‘Foreign language learning difficulties in Italian 

children:  Are they associated with other learning difficulties?  Journal of Learning 

Difficulties, 40 (3):  256-269. 

42. Fairclough, N. (1992). Discourse and Social Change. Cambridge: Polity Press. 

43. Genesee, F. (1985) ‘Second Language Learning through Immersion:  a review of 

U.S. programs.’  Review of educational research, 55(4): 541-561.  

44. Govender, P.  (2010).  Minister lays the blame on poor English.  Sunday Times, 

10 January, 4. 

45. Hendricks, M. (2012) Not waiting for the initiative to arrive: Teachers promoting 

and sustaining reading.  Reading and Writing 4(10, Art. 

http://dx.doi.org/10.4102/rw.v4i124 

46. Hendricks, M. (2008). Capitalizing on the dullness of the data: A linguistic 

analysis of a grade 7 learner’s writing. South African Linguistics and Applied 

Language Studies 26(1):27-42 

47. Heugh, K.  (2002) The case against bilingual and multilingual education in South 

Africa: ‘laying bare the myths.’  Perspectives in Education, 20 (1): 171-196. 

48. Hofstee, E. (2006).  Constructing a good dissertation:  A practical guide to 

finishing a master’s MBA or PHD on schedule.  Johannesburg, South Africa: 

EPE. 

49. Hudelston, S. (1994).  ‘Literacy development of second language children.’  In: 

Genesee, F. ed.  Educating second language Children:  The Whole Child, The 

Whole Curriculum, The Whole Community.  Cambridge: Cambridge University 

Press. 

http://hdl.handle.net/10210/5414
http://dx.doi.org/10.4102/rw.v7i1.87


50. Janks, H. (2012). The discipline and craft of academic writing: Building writing 

capacity in Institutions of Higher Education, Reading and writing 3(1).  

http://dx.doi.org/10.4102/rw.v3i1.25 

51. Jansen, J & Christie, P. eds. (1999).  Changing Curriculum:  Studies on 

Outcomes Based Education in South Africa.  Cape Town.  Juta. 

52. Kamwangamalu, N.M. (1997).  ‘Multilingualism and Education in Post- Apartheid 

South Africa.’  Language Problems and Language Learning, 21(3): 234-253. 

53. Kamwangamalu, N.M.  (2003).  ‘Globalization of English and Language 

maintenance and shift in South Africa.’  International Journal of Sociology of 

Language, 164: 65-85.  

54. Krashen, S.D. (1987). Applications of psycholinguistic research to the classroom. 

In Long, M. and Richards, J. (Eds.). Methodology in TESOL: A Book of Reading. 

New York: New Home 

55. Manyike, T.V.  (2010).  The acquisition of academic language proficiency among 

grade 7 learners in South African schools.  PHD thesis, University of South 

Africa. 

56. Mulaudzi, N. (1994) The teaching of Linguistic Rules and Structure. MEd thesis, 

Rand Afrikaans University. 

57. Murray, S. (2009). Making sense of the new curriculum: Understanding how 

curriculum works and what it means for language teachers.  In A. Ferreira (ed.), 

Teaching language, pp.11-24, Macmillan, South Africa. 

58. Richards, J.C. (2015). Curriculum Approaches in Language Teaching: Forward, 

Central, and Backward Design. RELC Journal, 44(1): 5–33. 

59. Reinecke, S. (1992).  Proficiency Test – English Second Language Intermediate 

Phase.  Pretoria:  Human Sciences Research Council. 

60. Rossman, G.B. and Rallis, S.F. (2003). Learning in the Field: An Introduction to 

Qualitative Research. London: Sage Publications. 

61. Stenhouse, L. (1976). Teacher Development and Curriculum Design. England: 

University of East Anglia.  

62. Stenhouse, L. (1988). Artistry and teaching: The teacher as a focus of research 

and development. Journal of Curriculum and Supervision, 4(1): 43-51.  

63. Stenhouse, L.A. (1980a). ‘Product or process?’. A reply to Britain Crittenden. 

New Education, 2(1). 

64. Sparks, R.L. (2006).  ‘Is there a disability when learning a foreign language?’  

Journal of Learning Disabilities, 39:  544-557. 

65. Squelch, J. (1993) Education for Equality.  In: Dekker, E and Lemmer, E. eds.  

Critical issues in modern education.  Durban: Butterworths. 



66. Swales, John M (1990): Genre Analysis. Cambridge: Cambridge University Press 

67. Vygotsky, L.S. (1978). Mind and society: The developmentof higher mental 

processes. Harvard University Press, Cambridge. 

68. Welch, T. (2012).  Why mother-tongue literacy isn’t working: policy, pedagogy, 

parents and publishing.  Guest address at the Annual General Meeting of the 

Witwatersrand Council on Education, WITS School of Education.  9 October 

2012.  

69. Yin, R.K. (2003). Case Study Research: Design and Methods. Thousand Oaks: 

Sage Publications 

70. Atkinson, P. & Hammersley, M. (1994). "Ethnography and participant 

observation." In NK Denzin and YS Lincoln (Eds.) Handbook of Qualitative 

Research (pp. 248-261). Thousand Oaks, CA: Sage Publication. 

71. Creswell, JW. (1998). Qualitative Inquiry and Research Design Choosing Among 

Five Traditions. Thousand Oaks, CA: Sage Publications 

72. Silverman, D. (2001). Interpreting Qualitative Data. (2nd Edition). Thousand 

Oaks, CA: Sage Publications. 

 

 

9. Appendix 

http://books.google.com/books?hl=en&lr=&id=nrI65qyhL84C&oi=fnd&pg=PR5&sig=-xyNSmDKLMD4nNBn11N_JY3MFn4&dq=handbook+of+qualitative+research&prev=http://scholar.google.com/scholar%3Fq%3Dhandbook%2Bof%2Bqualitative%2Bresearch%26num%3D100%26hl%3Den%26lr%3D%26sa%3DG
http://books.google.com/books?hl=en&lr=&id=nrI65qyhL84C&oi=fnd&pg=PR5&sig=-xyNSmDKLMD4nNBn11N_JY3MFn4&dq=handbook+of+qualitative+research&prev=http://scholar.google.com/scholar%3Fq%3Dhandbook%2Bof%2Bqualitative%2Bresearch%26num%3D100%26hl%3Den%26lr%3D%26sa%3DG
http://books.google.com/books?hl=en&lr=&id=uz7P78FF0F8C&oi=fnd&pg=PP7&sig=kvO9OIyhP8a5K9i5oBhfiX9-t5M&dq=Qualitative+Inquiry+and+Research+Design+Choosing+Among+Five+Traditions&prev=http://scholar.google.com/scholar%3Fq%3DQualitative%2BInquiry%2Band%2BResearch%2BDesign%2BChoosing%2BAmong%2BFive%2BTraditions%26num%3D100%26hl%3Den%26lr%3D%26sa%3DG
http://books.google.com/books?hl=en&lr=&id=uz7P78FF0F8C&oi=fnd&pg=PP7&sig=kvO9OIyhP8a5K9i5oBhfiX9-t5M&dq=Qualitative+Inquiry+and+Research+Design+Choosing+Among+Five+Traditions&prev=http://scholar.google.com/scholar%3Fq%3DQualitative%2BInquiry%2Band%2BResearch%2BDesign%2BChoosing%2BAmong%2BFive%2BTraditions%26num%3D100%26hl%3Den%26lr%3D%26sa%3DG
http://books.google.com/books?id=gW0dzITYUDgC&pg=PP1&lpg=PP5&dq=Interpreting+Qualitative+Data&sig=Oj3Yq-t0ZOzfheIW0m4vtFgqcdA


 



 

 

 

 


